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Summary. In the 20-30th XX of century in the South of Ukraine has received the further development
of the primary and secondary art education. Odessa Subprotocol was designed «Scheme professional
preparation for art colleges and profsnly. It can be stated that the most common network studios was in
Odessa and Nikolaev, which was created at the initiative of the sections of the fine arts, which was
established by the provincial Council of trade unions. Availability of arts education for the masses due to
socio-political changes in the state became one of the factors of the influx of new staff that were not still
engaged (pre-revolutionary) education and was able to create entirely new conditions for the development of
the artistic process.
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TEACHING LEXICAL AND GRAMMATICAL FEATURES OF SCHOLARLY
SCIENTIFIC ENGLISH WITHIN THE POSTGRADUATE COURSES OF ACADEMIC
COMMUNICATION IN ENGLISH
(on the basis of the material for Postgraduate Psychology Students)

Anomauin. ¥ cmammi ananizyiomsca i y3azaibHol0MbCs NONAMMA NESHUX IEKCUNHUX i 2pamamuyHux
ocobausocmedl HAYKOBOI QHINCHKOI, MAKUX AK XEOMHCUHZ AK OucKkypcuenuil mapkep abo moougixamop,
HOMIHANI3aYis, 3HEOCOONEHHA (IMNEPCOHANI3aYiA)i GUKOPUCTAHHA NACUGHO20 CMARY, A MAKONC nioximae
NUMAHHA CIMOCOBHO 6ANCTUEOCHIT A HEOOXIOHOCMI PO36UEAMY, NOKPAUYEAM L | YOOCKOHAMIOBAMU HAGUKU
HAYKOBOI aneNilCbKOl 8 Medcax Kypcy OCHO8 HAYKOBOT KOMYHIKGYIT GHETIUCLKOIO MOBOIO ona cmyoenmie

Mmazicmpamypu.
Knwouosi crosa: nayxkosuit OUCKypc, XeOodcume AK duckypcuenuli mapkep abo Mooudixamop,
nominanizayia, 3neocobnenna (imnepconanizayis), mouHicme

Introduction. A postgraduate course of academic communication has been designed to teach
students the art of academic communication in English. Since the ways in which scientists or
academics communicate must be taught, universities offer courses designed to teach or improve
these communication skills. As academic communication is an area of interpersonal skills that
focuses on appropriate use of language within higher educational settings, the goal of the course is
to prepare students for scientific and academic careers. Students are expected to be able to interpret
science writing and understand basic scientific explanations. Consequently, here arise certain
aspects concerning lexical and grammatical features of scientific English as they are closely
connected to the specific character of academic communication.

The aim of the article. Hence, being based on existing theoretical concepts, the article aims
to analyse and generalise the notions of certain lexical and grammatical features of scientific
English, as well as to raise the issues concerning the importance and necessity for higher schools
lecturers and instructors to develop, improve and master scientific English skills in the postgraduate
students within the postgraduate course of academic communication in English.

The main body. Scientific use of English is marked with accuracy, precision and objective
interpretation of facts and findings. Scientific language represents universal truth and veritable
research findings. Among features of scientific English are impersonalisation, nominalisation, and
precision. An objective interpretation of facts and findings needs external and experimental
evidence to consolidate their validity.

Scientific language is characterised by impersonal style. By impersonalising, the author
implies that there could have been anyone, or any research could have been carried out, the research
still would have come to the same conclusion. The process of impersonalisation is realised by the
frequent use of passive voice, which is the most well-known and well-documented strategies in
scientific English. The pursuit of universal generalisation in scientific English enables the authors to
signal credibility, reliability, objectivity and ultimately authority to their readers and the research
community.

One more prominent feature of scientific English is its universality. That means that the
terminologies used in scientific text are universally acceptable because they are based on
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experiment, reason, and rational. Scientists use English to realise universal sets of concepts,
methods, and procedures, which are independent of social and cultural influences. Scientific
discourse is a universal mode of communicating or universal rhetoric, which is realised by scientific
text in different languages by the process of textualisation. The above-mentioned features of
scientific English tend to cluster together as characteristic of scientific discourse. They have
evolved to meet the needs of scientific methods, arguments, experiments and theories.

In regards to the lexical and grammatical features, higher schools lecturers and instructors
should assist their postgraduates develop, improve and master scientific English skills within the
postgraduate course of academic communication in English. When preparing oral speech or writing
a scholarly paper for psychology, students should assume that the audience is educated’ and has a
basic knowledge of general psychology. They cannot assume that the audience is familiar with
technical terms or concepts of a specific branch of the field. Therefore, they need to provide as
much information as it is necessary to make their point crystal clear. Hence. students must be
exceptionally mindful of the words they choose, which must be maximally informative. Instructors
should make sure that students understand the meaning of words that they use. The following words
are commonly misused in scientific writing:

Significant. Use in a statistical context only. The opposite of significant is "insignificant" (not
"nonsignficant"). Significance refers to differences, not results.

Correct: The differences between were insi gnificant,

Incorrect: The differences were nonsignificant. OR The results were nonsignificant.

This theory has significant implications for women as well as men.

Confound. A confound refers to some unplanned factor that may have affected the results of
an experiment. An uncontrolled factor that equally affects both experimental and control groups is
not usually seen as a confound.

Incorrect: The results were confounded because the thermostat failed during testing on a hot
day, and participants in both experimental and control groups expressed discomfort. (Does not
describe a confound,)

Correct: The thermostat failed and room temperature rose to uncomfortable levels only
during testing of the control group, which may have confounded the results.

Affect vs. Effect Affect is a verb meaning "to influence”, Effect is a noun meaning “a result”.
One thing affects something else, but something causes an effect. Also, be careful, affect is also a
noun mean “emotion”,

Incorrect: The drug effected participants’ behaviour

Our study showed a large affect.

Correct: The drug affected participants® behaviour.

Our study showed a large effect.

Proves. In general, we are cautious with our results. Since the word “prove” indicates that
something has been shown to occur beyond a shadow of a doubt, avoid using it. Since the scientific
process of psychology relies on replication of results, results from a single study only “support™,
“suggest” or “indicate”, they never “prove”.

Special attention should be paid to the use of Passive voice in scientific writing. It is not a
simple issue, as there is no consensus regarding this. [2, pp. 98-99] Passive voice is one of the most
well known features of scientific English to create an impersonal scientific text. The use of Passive
voice helps to get rid of personal imaginative feeling and to remain objective while verifying
research findings thereby making the findings universally acceptable. Passive voice can help to
write research papers with grammatical accuracy and organise findings in a systematic manner.
Many scientists, as well as students, often come across a problem when they are writing scientific
articles. Over the past several years, there has been a movement within many science disciplines
away from passive voice. [1, p. 270] Now scientists often prefer Active voice in most parts of their
published reports, even occasionally using the subject ‘we’ in the Materials and Methods section.

Some sources recommend to write in Active voice unless Passive is necessary. [2. p. 99]
Active voice is generally more effective in scientific writing as it is direct. clear, and demonstrates
agency. However, Passive voice is preferable when the action itself is more important than who
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performed the action. In the following example. Active voice is preferred because it may be
important to know who made, or what demonstrated. the conclusion:

X P.V. It was concluded that... v A.V. Researchers concluded that ...

In the next example, Passive voice is preferred because the action is more important than who
performed the action:

X A.V. We observed... v P.V. ... was observed.

In addition. students should avoid Passive voice in the following situations:

1) Passive sentences can get you into trouble in academic writing because they can be vague
about who is responsible for the action.

e.g. The benefit was seen for monitoring performance.

2) Academic writing often focuses on differences between the ideas of different researchers,
or between students’ personal ideas and those of the researchers being discussed. Too many passive
sentences can create confusion.

e.g. Research has been done to discredit this theory. (who did research?)

3) Sometimes people use passive sentences to hide holes in their research (not knowing the
authors or a person).

e.g. This theory was highly supported .

However, in science writing, students need to write from object angle to explain science to
others. Passive voice is helpful in constructing objectives atmosphere of article. As a result, in some
condition of science writing Passive voice is undoubtedly much better than Active voice. In these
cases. Passive voice can be perfectly acceptable.

In scientific writing, students should place information in the appropriate position. Readers
naturally emphasise the material placed at the end of the sentence. It is therefore useful to structure
individual sentences to end with the most important information or the information that should be
stressed.

e.g. Explaining animal behaviour using human characteristics is called anthropomorphism.

It is a recently recognised tendency to adopt an interactive approach towards factors
including socio-cultural ones as well as heredity and environment, contributing to intelligence.

Furthermore. students need to build arguments by connecting sentences. Since readers focus
on concepts at the end of sentences, it is important to begin subsequent sentences by building on the
proceeding idea. It is helpful to think about this concept in terms of known information and new
information. Experienced writers begin sentences with information that is already known or has
been previously introduced: they end sentences with new information. Young researchers need to
use the pattern of a clear connection between sentences that enables readers to follow easily the
logical progression of ideas.

e.g. It is a remarkable fact that nearly all human beings grow up to achieve full competence in
their native tongue. However, studies of autistic individuals and Down’s syndrome sufferers
demonstrated a connection between cognitive and social impairments and failure to acquire full
linguistic competence.

In academic writing, it is essentially to use demonstrative pronouns efficiently. Demonstrative
pronouns (this, that, these, those) help to build cohesion in writing, but they should be used
correctly. This and these demonstrate proximity in space, time and ideology. That and those
indicate distance.

e.g. The next group of theories refers to learner’s perceptions of themselves and the way in
which these perceptions relate to their motivation. These are locus of causality, locus of control,
effectiveness of motivation and motivational style.

G. Gardner originally proposed seven forms of intelligence. Those were linguistic
intelligence, logical-mathematical intelligence, musical intelligence, bodily-kinaesthetic
intelligence, spatial intelligence, intrapersonal intelligence and interpersonal intelligence. Later, he
added naturalistic intelligence to the original seven.

The Skinner box was a controlled environment allowing the activity of the animals to be recorded
automatically. That allowed Skinner to study the learning of responses precisely and accurately.

Working on a scientific research article, a student needs to avoid subject-verb separation
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whenever possible. Keeping subjects and their verbs connected (especially in longer sentences)
ensures that the readers do not forget wheo or what is performing the action.

e.2. A number of authors have postulated that individuals possess an innate drive towards
mastery, which differs from the need to achieve, in that mastery involves succeeding in a task for its
own sake, whereas need to achieve entails succeeding in order to be better than other people.

Moreover, students should take caré4o confuse informal style with formal style in writing.
They should never use the informal abbreviated forms, such as I'm, didn’t, won’t and so on. Use
only more formal full equivalents.

e.g. Participants weren’t asked to doodle.

Participants were not asked to doodle.

There is no place for informal phrasal (two word) verbs in your scientific work. Use their
formal single verbs.

e.g. Thus, he should have looked into how the patient has coped previously.

Thus, he should have investigated how the patient has coped previously.

University instructors realise that the examples of scientific writing range from the merely
cloudy to the virtually opaque to their students; yet all examples can be made significantly more
comprehensible by observing the following structural principles:

1. Follow a grammatical subject with its verb as soon as possible.

2. Place the "new information" you want the reader to emphasise in the stress position.

3. Place the person or thing whose "story" a sentence is telling at the beginning of the
sentence, in the topic position.

4. Place appropriate "old information" (material already stated in the discourse) in the topic
position for linkage backward and contextualisation forward.

5. Articulate the action of every clause or sentence in its verb.

6. In general, provide context for a reader before asking that reader to consider anything new.

7. In general, try to ensure that the relative emphases of the substance coincide with the
relative expectations for emphasis raised by the structure.

Other specific features of scientific English are hedge words. Speaking about hedges. we
should differentiate between the use of them in scientific communication and avoiding them in
academic communication.

Hedging, the expression of tentativeness and possibility, is often held to be an important
feature of scientific discourse. Another aim of hedging is to adjust scientific activities to the non-
specialist audience. So, the use of hedged to express ideas is a crucial means of achieving a close fit
between the scientist’s statement and readers’ perception. Nowadays, scientists are urged to use a
writing style that projects both personal modesty as well as honesty. In order to reach the goal, a
scientist has a variety of linguistic devices available, which generally go under the rubric of hedges.
The taxonomy of hedges as identified linguistically is as follows:

1. Epistemic main verbs such as o indicate, to suggest, to propose, to tend, to seem, to
appear etc. ; :

e.g. The previous researchess.seems to indicate that...

2 Epistemic modal auxiliaries such as may, might, can, could, etc. ;

e.g. It might be suggested that G. Gardner rejected the traditional notion of a general
intelligence.

5 Epistemic adverbs such as hypothetically, probably, likely, etc.

e.g. It is highly hypothetically that the findings are likely to support the hypothesis.

However, hedging may be the enemy of concise scientific writing within academic
communication. You need to avoid hedging words and phrases in your work. What are hedge words
or hedging? Verbal hedge is defined as a word or phrase that makes statements less forceful or
assertive. In other words, hedges are used to weaken the true value of an utterance. For example,
compare the sentences: ‘I don’t think I am responsible.” and ‘I am not responsible.” It is often
believed that academic writing, and scientific writing in particular. is factual, simply to convey facts
and information. Thus, students cannot sound equivocal or unclear.

One more pitfall in doing scientific writing is nominalisation. As for the term, the word
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nominalisation defines itself, since it is itself an example of a nominalisation. Nominalisation
describes the process of turning verbs into abstract nouns. When a verb is turned into a noun, it is
nominalised, creating nominalisation. One common characteristics of nominalisation is that it
makes the sentence or the text more verbose. It is a common phenomenon in scientific and
academic writing, as it may present the text as more official and ‘objective’. However, in fact the
article or the paper sounds dull and flat. Removing or at least reducing nominalisation can help
make a text more concise and readable. See the difference:

e.g. We held a discussion about the proposal.

We discussed the proposal.
The implementation of the report was performed by a project team.
The report was implemented by a project team.
OR
A project team performed the implementation of the report.
A project team implemented the report.
Here are some more typical patterns of nominalisation:
e.g. The data are proof of thesis. — The data prove the thesis.
There was a committee agreement. — The committee agreed.

In general, students should avoid nominalisation; however, it may be useful to some extent:

1) The nominalisation is a subject that refers to something in the previous text. In such cases,
it is a good way to form a backwards link to something already familiar to the reader.

e.g. Today, we have analysed the findings. This analysis demonstrates the need for additional
experiment.

2) The nominalisation names would be the object of its verb.

e.g. I do not understand her intentions ( what she intends).
We must examine all of their proposals (everything that they propose).

3) The nominalisation is a standard technical term.

e.g. standard deviation:

Additionally, nominalisations can be helpful when they summarise the action of the previous
sentence. In such a case, nominalisation is a good way to form a backwards link to something
already familiar to the reader.

e.g. In 2007, research psychiatrist Nora Greely analysed a National Institute of Mental
Health study of ADHD treatments. That analysis evaluated growth rates of unmedicated children
with those of kids who took stimulants throughout that period.

At first glance, all those things may seem very complicated for postgraduate students, but
there are some underlying principles to follow:

BALANCE (that means Subject — Object agreement);

CLARITY (is about correct spelling and punctuation for clear meaning);

CONSISTENCY (is needed with verb tenses and voices).

Conclusions. The article has shown the importance and necessity for teachers to develop,
improve and master scientific English skills within the postgraduate course of academic
communication in English. Enhancing of students’ knowledge of lexical and grammatical features
should occur by developing an ability to use evidence-based scientific knowledge and skills
productively while taking into account such features of scientific English as impersonalisation,

nominalisation, precision, specific use of hedge words and passive voice.
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Annomayun. B cmamve ananusupyiomea u 0000ujalomcs NOHAMUA ONPEOCIEHHBIX NEKCUYECKUX U
CpAMMAamuYecKux ocobenHocmen HAy4noco AH2IUNCKO20 A3bIKA, MAKUX KAaxk XeOHCUH? KaK ()uCl\'_VpCllGHbMZ
mapkep aubo moougukamop, HoOMuHanuzayuf, obesnuMueanue (umnepcowaruzayus) u ynompebienue
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cmpadamenvHo20 3a102a, A MAKICe NOOHUMAIOMCA BONPOCHl KACAMEALHO BANCHOCMU U Heobxodumocmu
pazeusamv, YIyHuiams U COBEPUIEHCMBOBAMb HABLIKU HAYYHO20 GHPIUICKO20 6 Npedenax Kypca OCHO8
HAYYHO20 OOWJeHUA HA AH2IUTCKOM A3bIKE O CIYOEHMO8 MA2UCIPAMYpbL.

Kniouessie cnoga: nayunvlii OUCKYpe, XeOJCUHZ KAk OUCKYPCUSHbIN Mapkep 1ub60 moouguxamop,
HOMUHATU3AYURA, 0DeINUNUBAHUE (UMNEPCOHANUIAYUR), MOYHOCTb

Summary. The article analyses and generalises the notions of several lexical and grammatical
features of scientific English, such as impersonalisation, correct use of the Passive voice, hedging,
nominalisation, and proper word choice. Furthermore, it raises the issues concerning the importance and
necessity for higher school lecturers and instructors to develop, improve and master scientific English skills
in their students within the postgraduate course of academic communication in English.
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VK 811.133.1' 42 Jlayxina I.C.
JEKCUKO-CUHTAKCHYHI I TIPATMATHYHI OCOBJIHUBOCTI KOMEPHIHHOI
KOPECIMOHAEHIII ®PAHIY3bKOIO MOBOIO

Anomayin. Y cmammi 3’acosano, wjo Mo8He CRiIKYBAHHA MEPENCHUX CRITbHOM HAOYeae 6ce binbiu
MAco8020 Xapaxkmepy, y HbOMY 0epe Yuacmv 3HAYHA KiTbKIiCmb GIKOBUX 'MA COYIAIbHUX ZPVH, BOHO
BUPIZHAEMBCA NOTIPOHIYKICIIO U 00 '€OHYE 6 CObI GeNUYe3HY KINbKICMb PI3HUX Munie OUCKYPCY | MOBHUX
npakmux. 3'AC08AHO, WO HAPA3i MiJIC e1eKMPOHHUM CRIAKVEAHHAM | mpaouyiitnumu hopmamu eepoaiboi
KOMYHIKQYII  CROCMEpicacmvCa  63AEMONPOHUKHEHHA ma  83acmo0isn.  [ocniddceno, wo npobiemu
DYHKYIOHAMHO-CIMUTICINUYHUX  0CODAUBOCMEN  MmeKCmi8  KOMepyiuHoi  KopecnoHOenyii  obymoeneni
BANCIUBOIO PONNIO, AKY 0iN06a KOMYHIKAYIA 8idizpac & cyyachull nepioo, it iOMiHHicmIo 6i0 iHwux popm
RUCLMOB020 CNINKYBAHHA. Buseneno eniue mexuivnux 3acobie uxopucmanua menegpaxcy ma inuux 6uoie
eeKmpoHHOT nowtmu Ha AiHeeicmuyHe ogopmieHHA 0in08oi OOKyMeHmayil (PpaHyy3eKoio MOo8oIo.
Bioznaueno cmeopeHHA 0cOOMUB020 MOBHO20 KOOY, 3PO3YMIN020 Auwe axieysm, AKU cnpowjenun 3 moyKu
30py JAEKCUYHO20 CKAA0Y Ma 6000IE NEBHOIO 2PAMAMUYHOIO CREYUPIKOI0.

Knwouosi cnosa: mepesicna komyuixayis, menegpaxc, erekmponna nowma, (opym, uam, eaeKmponnull
OucKypc, KOMepyiiHuil JUCI, MOBNICHHEBI YMBOPEHHA eleKMmPOHHO20 OUCKYPCY, MOBHI hapamempu
RUCEMHO20 MOBNIEHHA, 2pagiuna acumempis.

IlocranoBka mnpobaemu. CyvacHuWif eranm pO3BHTKY CYCHUIBCTBA TIOB’S3aHUN 3
NIepeTBOPEHHAMH €KOHOMIKH i PO3BUTKOM PHHKOBHX BiJIHOCHH SIK Y MeXaX MeBHOI KpaiHH, Tax i 3a
KopmoHoM. Bim3HaumMo, 1O chorojHi [HTepHET € HEeBiJ'€MHOI YaCTHHOI CYCHIJIBHOTO JKHTTS,
OJIHIEIO i3 BArOMHMX CKIaJI0BHX PO3BHTKY IuBitizanii. Moro crenudika monsrae B ToMy, mo Hapasi
e He TIJILKK 3Ha4YHMM iHGopMaliitauii pecype, a i BaX/IMBE CoLlia/lbHEe SBHUIIE. 3apa3 Bke MOXHA
FOBOPHTH SK ITPO NMOABY 0COOIHBOTrO €NEKTPOHHOTO MTUChMa — TPEThOi OpMH MOBIICHHS, IO iCHYE
TMOPsi/l 3 YCHUM Ta MMCEMHAM, TaK 1 PO NeBHE KOMYHIKaTHBHE CepeI0BHIIE, iKe BOHO 00CIyroBYE.

B yMoBax mOCTIfHHX MiXHApOJAHHX MALTOBHX KOHTAKTIB OCOOMHMBY 3HauMMicTh HalyBae
BHBYEHHS TEKCTiB JUIOBOI JOKyMeHTalii Ta KopecrmoHJeHUii. Po3BHTOK TexHiYHHMX 3aco0iB,
BHUKOPHCTaHHS Tenedakcy Ta iHIMX BHIIB €EKTPOHHOI IOIITH TAKOX BIUIMBAE HA JIHTBICTHYHE
ohopMIIEHHS IiOBOI JOKyMeHTamii (paHIy3skoi0 MOBOK. J[iTOBOMY CHINKYBaHHIO BIACTHBI
o¢iuiiHuif XapakTep, CTUCIICTB, MMParHeHHS 0 MAKCUMATLHOI e()eKTHBHOCTI i 00epexkHICTD.

AxTyanbHicTh 00paHoi TeMd 00yMOBJIeHA THM, 110 MOBHE CHiIKyBaHHsS B [HTepHeri Ta B
gaTax 30KpeMa cTae Bce OLIbII MacoBMM, y HbOMY Oepe ydacTh yce Oiyblna KilbKicTh BIKOBHX Ta
comianbHUX rpyn. Hapasi MiX eNeKTPOHHHM CITIIKYBaHHSM 1 TpaauuiiiauMu Gpopmamu BepOaIbHOL
KOMYHIKallii Bce 4YacTille CIOCTEpiracThCs B3aEMONPOHUKHEHHS Ta B3aeMofis. IIpoGiemu
(GyHKIIOHATEHO-CTHITIICTHYHAX 0COOMMBOCTEH TeKCTiB KOMepIiifHOI KopecnoHaeHwii o0yMoBIeHa
BaXIHMBOIO POJUTIO, SKY JIi/IoBa KOMYHiKallis Biflirpac B cydacHMii nepio, i BiIMiHHICTIO Bijl iHIIHX
¢dopM NHCEMOBOTO CHUIKYyBaHHS. TakuM YMHOM, €JEKTPOHHHH JWCKypc sfBage cobol Taky
eMITIpHYHY peaiio, ika MPUBEPTAE yBary K yKpalHChKUX, TaK i 3apyOLKHUX NIHTBICTIB.

AHani3 OCTAHHIX Jukepea Ta myGaikauili moxasye, IO JHCTH YH KOPOTKi IMOBIIOMIJICHHS
BiIPi3HAIOTBCSA BiJl TPaJWUIMHO NPHUIHATHX HACTUIBKH, MO HEOOXiJHICTH IX JIHTBICTHYHOIO
BUBYEHHS BHJAEThCS OYEBHIHOI ( Hal Ii€l0 TpoOieMH TpaifoBamy (paHIy3bKi JOCHIIHUKH:
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