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SYLLABUS TYPES AND DESIGN
AT THE TERTIARY EDUCATION LEVEL

Orlova N. V.
Candidate of Pedagogical Sciences,
Senior Lecturer, Foreign Languages Chair
Cherkasy National Bohdan Khmelnytsky University
Cherkasy, Ukraine

Today, teaching students to use the English language on a daily basis as well as
to know how to apply it in profession-specific situations is incorporated into the
fundamental tasks of the courses teaching ESP. The aspects of organisation of ESP
teaching and learning cover formation of syllabuses, creating ESP teaching courses,
reasoning for timetable arrangements, appropriate amount of contact study hours,
availability and contents of learning and supporting materials. As for the planning
and organisation of ESP teaching and learning, they include the process of devel-
opment of ESP syllabuses as a product of interaction of several factors, starting
from social and institutional policy aspects to the ways the culture of an educational
process formed after the documents’ implementation. A syllabus design is a com-
plicated process built around an initial analysis of students’ needs and the contents
of education, and later on, evaluation of the program effectiveness. The most wid e-
spread approach to the syllabuses’ analysis is examining their content, that is, units
they are divided into, structures, functions and notions, situations, genres and types
of texts, processes, procedures and tasks, language skills.

Recent literature and studies review encompasses the works and publications by
various preeminent British, Australian, American educators, such as J.C. Richards
and Th.S. Rodgers, D. Nunan, R.K. Johnson, R. White, S. Corder, G. Hall and oth-
ers, who investigate the types of syllabuses, their role in ESP teaching and learning,
criteria of syllabus designs and implementation, and numerous aspects of current
syllabus enhancement. However, despite the existence of many studies concerning
ESP syllabuses, there is a relative lack of systematising works on the subject. Thus,
it would be vital to make attempts to systematise types of ESP syllabuses, current
approaches towards syllabus design, ways ESP syllabuses are constructed, organ-
ised and applied.

The methods of ESP teaching generally involve overt or covert decisions relating
to the selection of language items or features that are to be used within a course or
method. In regards to this, we may identify two forms of syllabuses employed: a
«priori» syllabus and a «posteriori» syllabus [1, p- 31]. Priori syllabuses are usually
determined in advance of teaching and linked to specific approaches and methods.
A number of taxonomies of syllabus types in language teaching have been pro-
posed. Richards (2001) [3, p. 26] lists the following basic syllabus types — gram-
matical, lexical, functional, situational, topical or content-based, competency-
based, skills-based, task-based, text-based, and integrated. They are used accord-
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ingly with the subsequent methods: Oral/Situational methods employ a situational
type of syllabus, Audiolingual methods use a grammatical syllabus, Communica-
tive Language Teaching make use of a functional syllabus, Task-based Language
Teaching is oriented to a task-based type of syllabus. They usually consist of a list
of grammatical items and constructions, together with a related list of vocabulary
items, or may specify the certain communicative content of a course in terms of
functions, notions, topics, grammar, and vocabulary, or can be organised in terms
of text-types activities such as reports, recounts, and narratives. However, posteriori
syllabuses are usually determined after the lesson, from examining lesson protocols
and result from interaction between teachers and students. This type of syllabuses is
distinctive to process-based methods, such as Community Language Learning,
known as Counselling Learning when learners select content for themselves by
choosing topics they want to talk about [1, p. 31].

Although different in their own ways, structural, notional-functional and genre-
based syllabuses focus on and categorise language. In contrast, procedural, process
and task-based syllabuses prioritise principles of ESP teaching and learning and the
routes or means of ESP teaching and learning more significantly. Thus, we can dif-
ferentiate product-oriented and process-oriented syllabuses [2, p. 202]. Product-
oriented syllabuses usually focus on whatis to be learned and are organised accord-
ing to the external (regarding the students’ interests) factors. For example, the
learning goals are determined and established by the institutional authority, the
course content is selected by an expert, objectives are defined in advance, all deci-
sions as for the lessons plans are made by teachers, assessment is made according
to the general demands of achievement or mastery. Process-oriented syllabus de-
signs focus on how ESP is to be learned and are as a rule internal to learners be-
cause objectives are negotiated between learners and teachers and described after-
wards, content is identified by learners and comprise of what learners bring and
want, assessment is made in relationship to the learners’ criteria of success
[4, p. 44-45). Thus, in order not to go to extremes, the most common contemporary
type of syllabus designs is the multidimensional or multi-layered syllabus, which
serves as a hybrid type of a syllabus combining structural, functional and notional,
task-based learning and skills development elements.

Finally, it is significant to state that in order to enhance ESP learning organis a-
tion it is necessary to remember that syllabuses should act as a guide for teaching
and learning, however they are not to be too prescriptive or overly comprehensive,
since they may be viewed by teachers as controlling and disempowering documents
that impose both content and classroom methodologies. Consequently, syllabuses
need to be designed in close connection between teachers, learners and administra-
tors and leave scope for individual interpretation.
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J1OCBI1J1 BAKOPUCTAHHA CUCTEMH MOODLE
J1JIsl HABYAHHSI IHO3EMHUX MOB
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Ooyenm kaghedpu aHniticbKoi MOGU MA MemMOoOUKU il HAGUAHHA
Vmancokuti Oepaicagnuil nedazoiuHuil ynieepcumem imeni Iaena Tuvunu

Mpousko €. C.
KaHouoam neoazo2iyHux Hayk,
Ooyenm kaghedpu aHIINICoKOI MOBU MA MeMOOUKU 1T HAGYAHNA
Vmancokuil Oepicasnuil nedazoeiynuil yHisepcumem imeni IMaena Tuuunu
M. Ymane, Yepracvka obnacme, Ykpaina

Inardopma Moodle Bu3HaHa HaykoBLSAMH Ge3nepeuHHM NiIepoM y CHCTEMi a1-
craHuiliHOi ocBiTH. AGpesiarypa Moodle noxoauts Bia «Modular Object-Oriented
Dynamic Learning Environment», 1o 03Haua€ «MOAyJbHE 06’ EKTHO-OPiEHTOBAHE
JMHaMiHe CEpeloBHUILE HABYAHHsY» . 3a3HaueHa IaTdpopma € aBTOPU30BAHOIO CHC-
TEMOIO0 KepyBaHHs HaBYaHHAM Ta GazyeTbca Ha KOMM’IOTEPHUX Ta IHTEpHET-
TexHosorisx [4].

Cuctema Moodle Mpoko BUKOPHUCTOBYETHCS B YMAHCBKOMY A€pKaBHOMY re-
naroriyHoMy yHisepcureri iMeHi INaBna TrunHH, 30KpeMa, U1 HaBYaHHA iHO3eM-
HUX MOB. 3a3HaueHa niatopMma [a€ MOMUIMBICTb BHKIAa4yaM CTBOPHOBATH BeO-
CcaiiTH HaBYAILHUX KYpCiB 3 iHO3eMHHX MOB i KepyBaTH I0CTYMOM 10 HUX Tak, o6
NMLLIE CTYJEHTH, SKi HAa HAX 3apeECTPOBaHi, Mai MOJIMBICTb X MEperysaary.
KpimM koHTpomo nocTyny, y Moodle € neBnuii cnektp ocobnMBocTel, sAKi pobnaTh
HABYATLHHII KypC 3 iHO3eMHUX MOB Ginlbiu eheKTHBHUM, a came:

1. 3apanTaxeHHs MatepiaiiB. [{ns Toro, wo6 3aBaHTAXMTH marepiaii, BUKO-
pucToByeTbes BeG-hopma ans 36epexkeHHs Marepianis Ha cepBepi. Buknanay 3a-
BAaHTAXYE TUIaHW KYpPCiB 3 IHO3EMHMX MOB, JIO1aTKOBI 3aBAaHHs Ul YMTaHHA Ta
OMNpaLIOBaHHs, Bileo— Ta ayaio-daiinu Ans NpoC/yXoByBaHHs ayTEHTHUHHX TEKC-
TiB, a TAKOX Mpe3eHTalii 10 3aHATb.

2. On-naiin Tecti. Y Moodle € MOXKIMBICTb PO3MICTHTH OH-NaiiH TECTH 3 iHO-
3eMHHX MOB y HaB4aJIbHOMY KypCi /11 MOZLYJIbHOTO, a60 MiacyMKOBOrO KOHTPOJIO.
[Micnst BUKOHAHHS TECTY CTYJAEHTH MUTTEBO OTPMMYIOTb OLIHKY. MoXHa BBaXaTH
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