OxpiM LbOTO, KOTHITUBHA JIIHTBICTUKA BUBYA€E BIUIMB MeTadOop HAMOBICHHEBHIA
aKT, IXHIO poJib y (OpMyBaHHI CTEPEOTHINIB Ta KaTEropu3ailii, a TaKOX IXHE
BUKOPHMCTAHHS B MOJITHYHOMY Ta IyOaiYHOMY JucKypci [5].

Hocnimxenss Meradop BpaxoBYE TakOK COLIOKYJIbTYPHUM KOHTEKCT iX
BUKOpHUCTaHHA. MeTtadopu MOXYTh BIIOOpakaTH COIllaJIbHI HOPMH, IIHHOCTI Ta
IICHTUYHICTh KYJbTYpH. BOHH BHKOPUCTOBYIOTHCS B MOJITUYHMX, PETITIHHUX,
HAYKOBHUX Ta IHIITMX KOHTCKCTAX ISl BAPAKCHHS CKJIaTHUX 1/1el Ta KoHIenin [2].

OTxe, aHami3 MeTagop y KOHTEKCTI KOTHITUBHOI JIIHI'BICTUKU PO3KPHUBAE IXHIO
KITFOUOBY POJIb y COPUAHSTTI Ta BUPaXCHHI KOHIEMIIA. Metadopu momoMararoTh
JIOASIM  PO3YMITH  CKJaaHi abo aOcTpakTHI 1i71ei, a TakoX BiIOOpaKaroTh
COIIOKYJBTYPHI HOPMH Ta IIHHOCTI. JlOCTIKEHHS IOTO SIBUINA CIIPHUSE TIHOMIOMY
PO3YMIHHIO MOBJICHHEBHUX TPOIIECIB, MPOILIECY MHCICHHS Ta B3a€EMOJli MOBU Ta
MucieHHsl. BuBueHHs MeTadop y KOTHITUBHINA JIIHTBICTHII €BAKIMBHUM KPOKOM Yy
PO3KPUTTI CKJIATHOCTI Ta PI3HOMAHITHOCTI JIFOJICBKOT'O MHUCJIEHHS Ta KOMYHIKaIlii.
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ENHANCING COMMUNICATIVE COMPETENCE THROUGH THE
IMPLEMENTATION OF CONTENT-BASED LEARNING

In today's interconnected world, the ability to communicate effectively in a second
language is an invaluable skill. Language students strive not only to master
grammatical rules and vocabulary, but also to engage in meaningful and authentic
communication. This is where content-oriented learning becomes a powerful tool for
improving communicative competence.

16



Unlike traditional language learning methods that focus on isolated language
skills, content-based learning (CBL) takes a holistic approach by immersing students
in real-world topics and activities. It bridges the gap between language learning and
practical application by giving students the opportunity to communicate and develop
skills in a meaningful context.

Communicative competence encompasses not only language skills but also the
ability to understand and convey messages, negotiate meaning, and adapt to different
communication situations. It allows students to express themselves, engage in
meaningful conversations, and navigate cultural nuances, which ultimately fosters
deeper connections and understanding.

This study explores the powerful impact of CBL as a means of improving
communicative competence. By exploring its key principles, teaching strategies and
examples of successful implementation, we aim to highlight the transformative role of
CBL in language education.

The key principles of CBL include language and content integration, authentic
and meaningful communication, a learner-centered approach, and language
development through experience.

The goal of CBL is to integrate language teaching with subject or content learning,
meaning that language and content are taught together, allowing students to develop
language skills while communicating about meaningful and relevant topics. It
emphasizes the use of language in authentic and meaningful contexts, encourages
students to communicate for real-world purposes, such as discussing ideas, solving
problems, or presenting information, and promotes the development of communicative
competence. CBL is learner-centered, focusing on students' needs, interests, and prior
knowledge. Learning is designed to actively engage students, encouraging them to be
independent, collaborative and critical thinkers. Exposure to rich and authentic
language material is a vital component of CBL. Students encounter language in
meaningful contexts, for example, through authentic texts, multimedia resources,
interaction through tasks, etc.

When it comes to instructional strategies for CBL, certain logical steps need to be
followed: pre-teaching the language skills and vocabulary needed to understand and
interact with the content to set the stage for using the language in the context of the
content; providing appropriate supports, including visual aids, graphic organizers,
simplified texts or prompted questions; using authentic materials such as articles,
videos, podcasts, etc. to give students access to real-world language; encouraging
collaborative and cooperative learning experiences where students work together to
achieve common content-related goals; self-reflection, peer feedback, or teacher-led
reflection; assessment based on the results of the completed assignments,
presentations, projects that demonstrate students' ability to use the language effectively
in the context of the content.

CBL classes promote communicative competence through role-playing or
simulations where students have to interact and communicate in the target language to
achieve their goals. Such activities have been shown to encourage students to apply
their language skills in realistic contexts, while fostering cooperation and problem-
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solving. By working together on a project, students develop language skills while
practicing critical thinking, collaboration and effective communication. It is a good
idea to engage students in information gap filling exercises - they can work in pairs,
where each partner has some information that the other needs, asks questions, provides
explanations and discusses meanings to fill in the information gap.

The transformative role of CBL in language education is undeniable. First and
foremost, it shifts the focus from rote learning and isolated language skills to
meaningful and relevant learning. By integrating language instruction with engaging
content, students are motivated to use the language for authentic communication and
real-world purposes. Secondly, students are exposed to real language through authentic
materials such as articles, videos, and audio recordings that introduce them to real
language patterns, vocabulary, and more. Thirdly, by completing tasks and exercises
related to real-world content, students are encouraged to actively use the target
language to express their ideas, discuss content, and interact with others. This focus on
communication promotes fluency, accuracy, and confidence in using the language in
practical situations. Finally, CBL develops critical thinking and problem-solving skills.
Students are confronted with challenging content-related tasks that require analyzing,
evaluating, and synthesizing information.

It is safe to say that CBL offers many benefits, but there are also some potential
challenges. Implementing it requires allocating time for both language teaching and
content learning. It may be difficult for low-level students to understand the content
and engage in meaningful communication if they do not have a sufficient level of
language proficiency. While the goal of CBL is to increase learner motivation through
meaningful content, it may not resonate equally with all students.
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YepracbKknii HaiOHAJILHUH YHIBEPCHTET
Imeni bornana XmeJbHHIIbKOTO

CHELNPIKA ITIEPEKJIAZLY TBOPIB JIIHA KOCTEHKO

VY cywyacHOMY CBITI, 3A1CHEHHS MEPEKIIaay TBOPIB BIIOMUX MUCbMEHHUKIB CTA€E
BOKJIMBUAM 3aBJAaHHIM KYyJbTYPHOTO OOMIHY Ta pO3yMIHHS PI3HOMaHITHOCTI
JITEpaTypHUX TBOPIB Pi3HUX HarlloHATbHOCTEH. OMHIEI0 3 TAKUX BU3HAYHUX TOETEC,
4ys TBOPYICTh BioMa B ychoMy cBiTi, € Jlina KocTenko. Ii moesist Hacuuena riu6okum
3MICTOM, €MOIIIMHIUM HaBaHTAXXEHHSM Ta YHIKAJIHHOIO €CTETHUKOI. BpaxoBytoum 1ie,
nocimikeHHss crienudiku nepexnany TBopiB JliHm KocTeHko cTae akTyaabHUM
3aBJAHHAM IS JITEPATypPO3HABLIIB, EPEKIIAaviB Ta IIAHYBAJIBLHUKIB ii TBOPUOCTI.

Posrnsaemo mepexnan tBopy JliHm Kocrtenko «CrpamiHi cioBa, KOJM BOHHU
MOBYaThy» 3aiiicHeHuit IBanom [{oanowm [3].

Psnxu Bipmry: «CtpamnHi cioBa, KOJIM BOHM MOBYaTh, KOJM BOHM 3HEHAI[bKa
MPUYAIIUCh, KOJM HE 3HAEI, 3 YOro iX moyarh, 00 BCI CJIOBA OYJIM YK€ YHIMHCH...»
[BaH BiATBOPUB YKpaiHCbKOIO MOBOIO HacTynmHUM yuHOM: «Words terrify when they
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