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STUDENT PEER PERFORMANCE EVALUATION AS A CONTRIBUTING FACTOR IN STUDENTS’
ACTIVE INVOLVEMENT IN THE EDUCATIONAL PROCESS

Summary. The purpose of the research is to analyse peculiar features of student peer performance evaluation that con-
tribute to more active and productive students’ participation in the educational process, boost its effectiveness, as well as lead to
positive changes in learning outcomes. The methodology of the research is based upon the theoretical methods of analysing
scientific and methodological literature on the topic under research; modelling the methodological system and developing its
educational and methodological implementation. The research novelty covers the endeavour to study aspects associated with
student peer performance evaluation in higher education that has not yet been paid much attention in Ukraine. The study has
considered factors providing the possibility to assume that implementation of student peer performance evaluation will influence
both the learning process and learning outcomes positively. Conclusions. As a result of analysis conducted, certain contributing
factors in terms of peer performance evaluation have been determined. They encompass the aspects of formation and devel-
opment of universal competences related to social and psychological, or soft skills, training for dealing and solving problematic
situations while accomplishing group projects or team assignments, boost of responsibility and increase of self-efficacy level.
The author has assumed that the studied form of evaluation will be a valuable instrument promoting both personal and group
productivity. Subsequently, the process of student peer performance evaluation will be able to accomplish the task of preparing
students for engaging and performing group and/or team assignments in their prospect professional fields.

Key words: evaluation, assessment, peer performance evaluation, students’ active involvement, system of higher educa-
tion.

NAPUTETHE ®OPMYBAJIbHE OL{IHIOBAHHA EOEKTUBHOCTI HABYAJIbHOI IANILHOCTI CTYAAEHTIB
AK YUHHWK AKTUBHOTO 3ANYYEHHA CTYAEHTIB Y HABYAJIbHMIA MPOLIEC

Axomauyia: Mema docnioxeHH — guokpeMumu i npoaranizysamu Gakmopu, XapakmepHi 07 NApUMeMHoz0
(hopMy8abHO20 OUiHIOBAHHS eheKMUBHOCMI HABYANLHOI DififIbHOCT CMYOeHMIB, L0 MOXYMb NPU38ecmu 00 KMUBHIUIO-
20 371y4aHHA cmyOeHmig 00 HABYANbHO20 NPOYECY, NOKPALYEHHS eekMUBHOCMI OCMAHHBO020, G MAKOX 00 NO3UMUBHUX
3MiH y pe3ybmamax HagyarHs. Memodosio2is rpyHmyemb (A Ha BUKOPUCTIAHHI MeopemuUYHUX Memo0ig aHani3y HayKoeoi
ma memoouyHoi simepamypu 3 memu OCIOXeHHS, CMBopeHHi ma po3gumky memodosioziyHoi cucmemu 3 8apianmamu i
3aCmocysaHHs y HagyanbHomy npoyeci. HosusHa po6omu nonseae y cnpobi nposecmu BUBYEHHS acnekmig, o6 S3aHux
i3 3CMOCyBaHHAM NAPUMEMHOZ20 POPMYBANbHO20 OUiHIOBAHHS eheKMUBHOCMI HABYAbHOI DisiflbHOCMI cmydeHmig y 3a-
Kknadax suwoi ocgimu YkpaiHu, wo He 6yno docridxeHo 00 Yybo2o yacy. Y pobomi 6yno guokpemseHo akmopu, wo dawoms
MOXJIUBICMb NPUNYCMUMU, WO 6NPOBAOXKEHHS NAPUMEMHO20 POPMYBANbHO20 OUIHIOBAHHS eekmUBHOCMI HABYATbHOT
disnbHocmi cmydeHmis NO3UMUBHO 8NJIUHE HA NOKPALYEHHA AK HABYANIbHOZ0 NPOUeCy, MaK i tiozo pe3ybmamugHicme.
Bucroeku: B pesynsmami npogederozo ananizy 6ynu eudinexi yHoameHmansHi YUHHUKY 00CTIONY8AHOT opmuU OYiHIO-
BAHH, W0 MAloMb BNJILG HA NPOJYKMUBHICMb | pe3yibmamusHicmb HagyabHo20 npouecy. Jo yux acnekmis 8idHocambca
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30amHicmb CnpuAMU (opMyBaHHIO | PO3BUMKY COLIAIBHO-NCUXO02IYHUY, MAK 38GHUX «2HYYKUX», HABUYOK, U40 8X00AMb 00
CK/1a0y YHIBEPCATbHUX KoMNemeHmHocmet, nid2omoska cmydeHmig 00 8upilueHHs npobemHux cumyayidl nio Yac 2pynogoi
a60 KOMAaHOHOT pobomu, nid8uULEHHs PigHA 8i0N0BIOATLHOCM, CAMO-eeKmUBHOCMI MOLO. TaKUM YUHOM, BNPOBACKEH-
HA Y HABYA/bHULI NPOUeC NApUMemHo20 POPMYBANbHO20 OUIHIOBAHHS eeKMUBHOCMI HABYANLHOT DifitbHOCMI CMydeHmig
CMaHe KOPUCHUM iHCMPyMeHmom, Wwo cnpusmume sk ocobucmicxiti, max i 2pynoeiti npodykmueHocmi cmydeHmig 3aknadie
8uwyoi ocgimu 8 Ykpaiti.

Kmioyosi cnoea: nidcymrose ouiHi8aHHs, (hopMysasbHe 0YiHIOBAHHS, napumemHe (opMysarbHe OYiHIOBAHHS, aK-
mu8He 3a71y4aHHs cmydeHmis, cucmema suLoi ocgimu.

The problem statement. Today, much attention is paid to preparing university students for active and
productive work in their field after graduation. This implies not only the formation of students’ specific knowl-
edge and competencies, but also the creation of a particular active mindset of an expert who will not accept and
fulfil orders passively, but will be a proactive, independent, flexible and mobile specialist. University graduates
must be ready to work productively in a team, be able to accept decisions of other group members, to appreciate
and adequately evaluate the performance and end products of both their work and the work of other team
members. This ability to provide a valid assessment in this context can be formed while studying in institutions
of higher education. In addition, in this case, the differentiation between assessment and evaluation should be
demonstrated to students. It is important to open up and show all the possibilities of peer performance eval-
uation when creating group projects and performing teamwork. The active role of students in providing peer
performance evaluation will facilitate deeper and more active students’ involvement in the learning process and
strengthen their pro-active mindset in all other day-to-day and professional situations.

The analysis of sources and recent researches. Both Ukrainian and foreign scientists have been focus-
ing on study of the assessments and evaluation processes of students educational activities for the last decade.
However, as the topics of implementation and practical value of students’ peer performance evaluation in higher
education institutions in Ukraine have not been addressed yet, it is difficult to distinguish and analyse relevant
publications. However, the works of several foreign authors have been devoted to the versatility of the appli-
cation and benefits of this form of evaluation. Jui-Ching Peng from Indiana University has studied the aspects
of peer performance evaluation in terms of teaching foreign languages. The focus of Jerrold Frank has been
on the roles of assessment in language teaching, while Eddy White from Tokyo Woman’s Christian University
has studied issues linked to student perspectives of peer assessment for learning in a public speaking course.
Importance of assessment in teaching the English language has been studied by Irfan Tosuncuoglu. Even though
such publications reveal views on the assessment process in higher education institutions, a significant issue
of systematisation and generalisation of data as for the practical side of introducing and implementation of
student peer performance evaluation and its influence on the effectiveness of students’ educational activities in
the system of higher education of Ukraine needs to be addressed.

The purpose of the publication. The work aims to identify and analyse peculiar features of student peer
performance evaluation that contribute to more active and productive students’ participation in the educational
process, increase its effectiveness, as well as lead to positive changes in learning outcomes.

The basic material statement. One of the goals of contemporary higher education in Ukraine is to focus
on the production of qualified professionals of multiple competences who would be competitive in the European
and world labour markets. (Orlova, 2017, p. 72) Multi-competence takes into account the presence of not only
specialised and professional competences, but also integral or universal competences, which are in some way

related to the future professional and social life of graduates. In addition, attention is drawn to the formation
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and development of a number of social-psychological or soft skills, which are part of the universal competencies,
covering leadership and managerial skills, skills of effective communication, ability to resolve conflict situations
and so on. (Orlova, 2019, p. 138) Despite the conventional opinion, it is possible to develop such competencies
for the benefit of further professional activity of university graduates not only during the students’ learning ac-
tivity, but also in the process of evaluation both of the learning process and its outcomes. Therefore, present-day
student-centred approaches in education presuppose students’ active involvement in classroom activities that
means not just participation in the learning process, but also in the process of evaluation. In this context, it is
required to distinguish between assessment and evaluation. In general, all types of assessment and evaluation
are meant to measure the effectiveness of learning (Kulish, 2018, p. 171-172) and can be based upon either
qualitative evidence, or a quantitative assessment. According to Wallace, evaluation should be differentiated
from assessment because only students’ levels of attainment may be assessed, whereas the effectiveness of
the learning process should be evaluated. (Wallace, 2009, p. 96) That is, as mentioned by Frank, assessment is
a summative form of measuring students’ attainment focussing on learning outcomes, while evaluation rep-
resents a formative type of assessment focussing on learning as a process. (Frank, 2012, p. 32) In other words,
evaluation is the assessment for learning which aim is to facilitate the development of necessary competencies
in students.

However, it is important to emphasise that peer evaluation plays a significant role in the process of evalua-
tion as a multifaceted concept. This type of evaluation involves peer students who provide evaluation of certain
aspects linked to their own and other students’ level of participation in the learning process. (Hall, 2011, p. 208)
Being involved into peer performance evaluation, students develop new essential skills and competences. More-
over, students’ active participation will increase their autonomy and engagement in the learning process. It will
as well enhance the degree of responsibility towards their own learming and that of other peer students. (Frank,
2012, p. 32) The additional advantage of peer performance evaluation, as stated by Farrel and Jacobs, is that as
aresult, students will focus on the aspects of their work under evaluation, thereby improving the quality of that
work. (Farrel, Jacobs, 2010, p. 103) Other benefits of application of peer performance evaluation and students’
active involvement in the process of learning encompass improvement of their motivation and productivity,
development and progress of ability for critical analysis and critical way of thinking.

Asa process, student peer performance evaluation presupposes incorporation of the following components,
including articulation of the purpose of the theme being studied, revealing and collecting relevant information
valuable for students in their future profession, analysis and interpretation of information amassed, summaris-
ing the facts and informed decision-making. These elements aim to promote students’ active involvement in the
educational process. Students’ participation in the process of evaluation will widen their understanding of learn-
ing requirements and learning outcomes expected. Thus, it will improve both of them, meaning the process
and product of learning. Since the process of peer performance evaluation does not entail pure peer judgement
and grading, it focuses on the ongoing learning process, consequently, providing student participants with the
possibility to influence it while assisting others and correcting their performance. So, students become more ac-
tively involved in the educational process. Such active involvement in learning will foster critical thinking skills,
communicative skills, teamwork skills, collaborative skills; develop social intelligence, higher order thinking and
intrinsic motivation; enhance students’ sense of responsibility and independent active learning. All the skills and
competences will serve a highly useful instrument to prepare university students for their future successful and
productive functioning as employees with a shaped pro-active mindset. Student peer performance evaluation
as a kind of feedback practices in higher education institutions oriented towards producing non-judgemental
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evaluating reports is usually non-directive, which is particularly valuable because it becomes positively and
beneficially associated with current and forthcoming developments and improvements in students’ work and
learning outcomes.

Conclusions: Implementation of peer performance evaluation in the system of higher education in Ukraine
willincrease students’ involvement in their own development, professional and personal autonomy in the learn-
ing process. In peer performance evaluation, the focus is placed on students’ involvement in active learning and
development of social skills. In the case of participation in peer performance evaluation, students become active
and involved in the teaching-learning process as a pro-active valuable part, not just as passive partakers acquir-
ing educational information. That will make them more active as prospective workforce and citizens.
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